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Abstract: This objectives of the study are to know the students’ achievement in learning English vocabulary
through Total Physical Response Method and to identify the benefit of this method in teaching vocabulary to
students with autism. To achieve the objectives of this study, the writer conducted an action research. This
research was held at inclusive Cahaya Bangsa School. The subject of this research was the fourth grade
students. There are four students and they are three boys and a girl. The writer carried out three steps. The first
step was pretest, the second steps was treatment. The third step was posttest. The writer used vocabulary test in
the form of command lists to collect the data. Besides the vocabulary test, the writer also used observation
sheets. These two instruments were used to observe the situation of the class during the process of teaching-
learning activities. In analyzing the data, the writer used descriptive qualitative and a simple quantitative
measurement to find the result. The analysis of the data showed that students’ achievement in understanding a
number of vocabulary increased. The students’ achievement in the post test (63.75%) was higher than the
pretest (18.75%). Based on the data that have been collected, the writer concluded that teaching English
vocabulary through TPR method is beneficial for the students with autism. TPR can help the students remember
the English words easier through physical movement.
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I.  Background of the Study

Autism is complex neurological disorders that have a lifelong effect on the development of various
abilities and skills. Cited from the site of American Psychiatric Association, “Autism is a complex
neurodevelopmental disorder with the symptoms such as the presence of deficits in social interaction, language
and communication”.

Therefore, in Indonesia’s curriculum, English has become one of formal subjects which have to be
taught in elementary school, high schools and university. The purpose of teaching English in the elementary
school is actually to motivate them to be ready and have enough self confidence in learning English at higher
level of education. English in elementary school is taught from the second grade students until sixth grade
students with different level of the difficulties, but the students of elementary school learn English in the simple
pattern such as vocabulary and simple grammar since they learn English for the first time.

Not only normal children who has rights to study English, but also children with autism also have
rights to learn English. Differ with the normal students who can study in any public school, the children with
autism have special school to study, such as Sekolah Luar Biasa or School for Handicapped Children, inclusive
schools, and other autism special services.

School for Handicapped Children is a place for the children with special needs to learn many things
and develop themselves. This school providesspecial teachers to teach them. Another special school for students
with autism is inclusive school which is a public school that provide one special class for children with special
needs to study. This class contains the sudents with autism who attend the class once until three times a week,
not everyday.

It is impossible to master one of components of English without first learning vocabulary. It cannot be
denied that vocabulary has important role in learning language. Wilkins (1972: 25) states that “Without
grammar, very little can be conveyed; without vocabulary, nothing can be conveyed.”. Based on that statement
the writer can conclude that vocabulary has the important role in mastering language which is learnt by any
students, whether normal or autistic children.
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There are many methods used in teaching language to children. One of those methods is Total Physical
Response method. Total physical response is an approach to teaching second language that was developed in the
1970s by James Asher, professor of Psychology at the San Jose State University in California. According to its
founder, James Asher, in Bancroft (1999: 2) “Total Physical Response is a learning strategy that is based on the
way in which children learn their native language: through coordination of speech and action and in a stress-free
setting.”. TPR is a strategy that uses the imperative form to teach vocabulary and grammar to the beginning
students.

The reason why the writer choose TPR method in this research because characteristics in TPR method
similar with the strategies that proposed by the Ontario Ministry of Education through the guiding book for
teaching students with autism. It is teaching them to study with gestures and some instructions with alternative
tools such as pictures or real objects. Through this similarity, the writer is interested to use TPR method in this
research. The other reason is this method similar with the Dale’s corn of learning theory. Dale through his
theory conveys that if we show the someone to do something, they will probably remember. But if we involve
them in meaningful way, they will likely understand it better. The previous research conducted by Octaviany
(2007) has proven that there was a significant difference of the fourth grade students’ achievement in mastering
English vocabulary by using TPR.

There are also relevant research concerning the teaching technique to students with autism. She also
stated that in teaching students with autism, more time and patience were needed. Based on the explanation and
the previous studies that have been stated above, the writer become interested in knowing and making a research
about autistic students’ achievement in learning English vocabulary by using TPR method and the benefit of the
method itself. In conducting this research, the writer chooses Cahaya Bangsa School. The reasons are: 1. This
school is the only one special school for students with disabilities in Metro which accomodate the students with
disabilities. 2. No similar reasearch conducted in this school. 3. This school is reachable for the writer to carry
out the research.

The writer tries to define the problem, what is the benefit of Total Physical Response method in
teaching English vocabulary to students with autism? How the autism students achievement in learning English
vocabulary through total physical response method? To find out the students’s achievement in learning English
vocabulary through TPR method, to find out the benefit of Total Physical Response in teaching English
vocabulary to students with autism.

Il.  Literature Review
2.1.English Teaching and Learning

Learning a foreign language is not easy as learning native language. In learning a foreign language, the
learners may meet all kinds of learning problem dealing with vocabulary, sound system, and how to arrange the
words into sentences that are quite diffferent from native language. In line with this, Ramelan (1994: 4) states:

“If someone wants to learn a foreign language, he will obviously meet all kinds of learning problem.
The difficulties have to do with the learning of sounds system, the learning of new vocabulary items, and the
learning of the unfamiliar ways of arranging the foreign language words into sentences.”

According to Brown (1980: 8), “Teaching is guiding and facilitating learning, enabling, and setting the
condition for learning.”There are some factors that should be considered before teaching a foreign language
such as English. Those factors are “age, ability, aspiration and need, native language, and previous language
experience” (Finocchiaro, 1974: 14). By that statement, it can be concluded that the material which is going to
be presented should be based on the learners’ age, ability, aspiration and need, native language, and previous
language experience.

2.2.Characteristics of Individuals with Autism

Quoted from the site of American Psychiatric Association, “Autism spectrumdisorder (ASD) is a
complex developmental disorder that can cause problems with thinking, feeling, language and the ability to
relate to others. It is a neurological disorder, which means it affects the functioning of the brain. The effects of
autism and the severity of symptoms are different in each person.”. Autism is characterizedby marked
difficulties in behaviour, social interaction, communication and sensory sensitivities. Simanjuntak (2009: 248)
says that autism is categorized as one of the language disorders.

2.3. English Vocabulary Teaching

Vocabulary is very important to be mastered first. For this reason, teacher should pay more attention to
the teaching and learning English vocabulary to children as the learners. Teacher should choose and apply some
teaching techniques and media which are suitable with the students’ needs based on the curriculum to improve
students motivation.
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For the students with autism also, English vocabulary is important to be taught. Though there are opinions of
some people about the purpose of English teaching in autistic children, but the writer thinks that it is important
to be taught because later on, they will face the global era and at least they should know a number of English
vocabulary since they are young.

Notion in Puspitarini (2007: 11) states that a good vocabulary teaching technique has the following
things: It attracts the learners, it makes the learners give attention to the form meaning or use of the words and
gives a chance for repetition.

2.4. Total Physical Response

Definition of Total Physical ResponseJames Asher’s theory of TPR is based on the idea that we as
humans are biologically programmed to learn language, including a second language. In TPR, the teacher uses
gestures, models, and commands to teach the second language.Larsen-Freeman and Diane (1986:110) states that
Total Physical Response (TPR) is one of new methods developed by James Asher, a professor of psychology at
San José State University, California, USA, to aid learning foreign language. There are five steps to complete a
successful TPR lesson (Conroy, 1999). According to Conroy, first, the teacher should introduced the words to
students. Second, the teacher must give the command and act out the command while the students listen and
watch them. Third, the teacher gives the command and acts out the command while the students copy the
teacher’s action. In Conroy’s fourth step, the teacher gives the command and the students act it out. Finally, the
teacher gives the chance to students to be the instructor. In these steps, pronounciation should be developed.
TPR is a language learning method which is based on the coordination of speech and action. The act of moving
is memory-friendly, which holds that the more often or intensively a memory connection is traced, the stronger
memory will be. In TPR classroom, students respond to commands that require physical movement. Richard and
Rodgers (1986: 87) state that TPR is a language teaching method built around the coordination of speech and
action; it attempts to teach language through physical (motor) activity. Asher in Bancroft (1999: 5) declares that
most students (80 percent) can rapidly internalize the linguitic code, the structure of the language and
vocabulary when language is synchronize with actual body movement.

I11.  Method Of Research
3.1. Research Design
The writer used classroom action research to conduct this research. Wallace in Benson (2001: 182) states
“Action research as a systematic collection of analysis of data relating to the improvement of some area of
proffesional practice.” The model of classroom action research used in this study is based on the model
developed by Kemmis and Mc Taggart (1982) in Adlia (2015). There are four steps in this model of action
research: planning, action, observation, and reflection.

3.2. Sample and Population
The subject of this research was the fourth grade students of Cahaya Bangsa School. The writer took one class
IV as the subject for this research as her source of data. The class consisted of four students.

3.3. Instrument of Collecting Data

In this observation, the writer used three instruments in collecting the data, they were; vocabulary test in the
form of command list, observation sheetsand dairy notes. Setiyadi ( 2006: 159) said that there were five
instruments which often be used in collecting data. They are (1) Quesionnare (2) Sosiometry (3) dairy notes (4)
recording (5) test.

3.4. Data Analysis

In this section, the writer would like to analyze each of the data gathered from the action classroom
research activities. The result were written in qualitative and quantitative data. The data was achieved from the
teaching and learning process including evaluation/vocabulary test in the form of command list, diary notes and
observation sheets. One of the aims of giving an evaluation was to know the students’ achievement mastering
the words given in this action research in specific a persentage. The analysis of each activities started from pre-
test up to posttest, observation sheets and the diary notes.The students were given test in the form of command
list. There were 20 items in each test. To find out the comparison of the students’ achievement in learning
vocabulary from pretest up to post test.
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3.5. Procedure of Collecting Data

In this classroom action research, the action researchconducted collaboratively. The teacher helped the
writer to observe the students. This classroom action research consisted of two cycles. In conducting the action
research, there were four steps that are included namely : planning, action, observation, and reflection. Planning
means program of action that would be done. Plan was needed to arrange and prepare everything that would be
needed on action stages. The arrangement and preparation were included : (1) make a lesson plan which consists
of the steps of the action, (2) prepare the teaching facilities, such as media in teaching, (3) prepare research
instrument, such as observation format to observe the teaching and learning process, and (4) prepare the test to
measure student’s vocabulary understanding. Action was an implementation of planning. The writer should be
flexible and welcome to the situation changing in the school. Thus, the action should be dynamic, need
immediately decision to be done, and complete the evaluation. On this stage, the writerdid everything that has
been planned.

To make the steps in this research more clearly, the writermade the elaboration of the activities in this
action research as follows: Pre-test, the pretest wasconducted at the beginning of the research before the two
cycles, treatment, and post test. The aim of this activity was to check the students’ understanding in
learningEnglish vocabulary whether the students were familiar or not with the words that presented. There are
20 items which were given to the students in the form of command lists. First Cycle, the writerdid some
activities in the first cycle.

The explanation was in two ways, students’ native language and English as the target language so that
the students hadsome ideas about what they should do. But, dominantly the writer used Bahasa as the language
which was used in the class. Because the writer understood, English is new to them. It would be better if the
writer used Bahasa to explain about material. Introduced the students the name of things in the class one by one
by showing them the picture of those names and picking up the real objects. It was important for them to know
about the name first. The name of the pictures have already written below its pictures. The aim of using pictures
is to attract the students’ attention. Started to give some commands in simple pattern and did it first in order the
students could follow the action. In this time, the writer became the model of the commands. For example :
“Hold your book!”. Then the writer holded the book. After giving them commands, the next activity was asking
them to point some objects in the class which commanded by writer.Example: “Where is your pencil?” or
“Pencil?” Then the students point the object.

After they could point the objects in English, guided them to pronounce the words. The writer took one
real objects, and asked the students to pronounce it. If there was a mistake, the writer corrected it.After the
action process, the teacher gave a practice about the material that had been given in the first cycle. The practice
was in the form of command lists. One by one student had to perform what the writer said. There were a number
of command lists for each student. Second Cycle, in this cycle, the writer presented new topic and new words;
that wasPart ofBody.

Before conducting the lesson in this cycle, the writer reviewed what they havelearned in the previous
cycle. The procedure of activities in the second cycle was same with the activities in the first cycle. The words
and activities presented by the writer in the second cycle related to our body. They were head, eyes, ears,
mouth,nose, cheek, neck, hair, hand, arm, tooth, leg, and foot. The verbs which would bepresented were hold,
touch, and close and open. In action research, the writer used qualitative and quantitative methods in collecting
the data. In qualitative method was included an diary notes and observation sheets to describe the situation
during the teaching process and the students’ motivation and behavior. Then the data were in the form of words
taken form the result of observation. In quantitative method was included writting test that covered into pre-test
and post test. It was used to analyze the score of student by tabulating the data. To evaluate student’s
improvement in vocabulary, the writer gave 20 items tests in the form of command list on pre-test and posttest.
The test was scored by using score rank from 0-100 by counting the correct answer and applying the following
formula:

S= RX 100
N
S = Score of test
R = Number of the correct answer

N= Number of test items

X=¥X
N
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Where :

X = The mean of the students’ score
>X = The total score of the students
N = The number of the students

To establish a criteria of success for students’ achievement, the certain criterion referring to reference standard
assessment will be used as follows.

Table 1Indicator of Success

N umberRange of ScorelC a t e g o r y[The Quality
4 B 5 - 1 0 OMery HighA
3 7 0 - 8 4H i g hiB
2 6 0 6 9A v e r a g e
1 3] 0 5 9L 0 wD
0 0 - 4 IV e r vy L o w

IV.  Analyzing and Finding

This research was conducted in only one class that was | which consisted of four students with autism.
The students were three boys and a girl. Based on the information that the writer got from the class teacher,
three students in this class have ever been run the theraphy for autism outside the class before and one have not.
Their attitude were well enough. They could play with their friends during the break time.According to the
teacher each students in the class have learning disabilities and communication impaired. DN is a 12 years old
boy identified by the teacher as students with learning disabilities. DN demonstrates average language ability.
DN is hardworking in doing task and completes all his work. DN generally comes to the class on time and in a
good mood. He is also ready to learn. But sometimes, when there are many distractions outside the class, DN is
easily distracted by other students. It was the teacher role to take his focus back to the class.

MA is a 14 year old boy identified as the students with learning disabilities too. According to the
teacher, MA has willingness to study and do the taskbut sometimes MA asks his friend about the answer. MA
comes to the class generally in a good mood. He comes to the class ready to learn but needs constrain
redirection to complete tasks in the given amount of time. RA is a 13 year old boy identified as the students with
learning disabilities and communication impaired. According the teacher, RA is in below average range in
reading, speaking,and writing comprehension and math problem solving, but he is hardworking and will
completes all of his task with guidance of the teacher. He isfriendly and gets along well with both peers and
teachers. RA has language abilities in the low average range and he has deficits in the area of articulation. FA is
a 13 year old girl identified as the students with learning disabilities too. Based on the teacher, FA is dilligent
student, neat writing, but lack of vocabulary.All these students have never been taught English in the class yet.
But there were teaching facilities that the writer found in the class, such as hanging picture on the wall
describing about fruits, animals and vegetables and numeral in English.

a. Analysis of Pretest

The pretest was conducted at the beginning of the research. The purpose of this test was to check to
what extent the students were familiar with the words that was presented in action research.In the pretest, the
students should do vocabulary items in the form of command list which were given by the writer. The
vocabulary test consisted of two themes such as Class Property and Part of Body. This topics were choosen
beacause the students are familiar with these stuffs. The result of pretest could be seen in the table below:

Table 2 Result of Pre-test

N ° .Students’s code Number of items whichlS ¢ o r e (% )
successfully performed

i D N 4 P 0

2F A 6 B 0

§ M A 3 L 5
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i R A | 2 1
3 T otal of the students = 4}
Mean of the students” score = X
N
75%
4
=18.75%

The mean of the students’ score was 18.75 %. This result was so far from the term”good”. According
to this result, the students were not familiar with those words which were presented in the pre-test. Actually
there was no wrong with the studentsresult. English was not their mandatory nor local content for them at
school. They have never been given this materialin the class before. The result showed the low score of the
students. Therefore, treatments in each cycles are important to be given to them to know their vocabulary
achievement by using TPR method and the benefit of this method. The first cycle was conducted on Tuesday,
May 7th- May 10th 2019. It was followed by four students. This cycle was conducted three meetings in one
week. In this cycle, TPR method was introduced to the students. This introducing used the students’ native
language. The topic which is given in this cycle was Class Property. All the words were presented in the form
of simple commands.

The words which were given are about the Class Property, they were; book,pencil, pen, crayon,
blackboard, table, door, clock, eraser, ruler, and chair. Thecommands which were given to the students used
some verbs such as stand up, sitdown, open, close, hold, and point to. Before starting the activity, the writer who
was accompanied by the class teacher explained to the students about the TPR method. Because of the students
were the beginning level and they were students with autism which should be treated patiently, the writer
explained about the method by using the students native language in hope the students had some ideas about
what they had to do. The writer mixed it with English though just a little. The writer explained as clearly as
possible.

In starting the activities, the writer brought the media such as pictures that would be hung on the
blackboard and the real objects. There were the pictures of class property with the name of the property in
English below the picture. At first, the writer introduced the name of each properties in English and asked the
students to follow the writer pronounced it. The writer repeated this activity to see their pronounciation. Then,
the writer started to ask the students to imitate what the writer did. In this time the writer became the model of
each commands. The commands were Sit Down! Stand Up! Open the book! Close the Book!

The writer repeated the commands and keep performing it to the three students for several times. The
students followed what the writer did. DN seemed confused and performed it a little late from his friend. The
writer did not give many commands in one meeting. This thing aims to make sure that the students could
perform it well first. After the students could perform it, the writer went on the next items. The writer wrote the
commands on the blackboard in order they had some ideas about the commands in written. The writer acted
those out one by one followed by the students. The pronounciation of each words was also pronounced clearly
by the writer. The students repeated after the writer. After the writer asked the students to perform the
commands collectively, the writer then asked the students to perform it individually. Finally, to check the
students’ comprehension in this cycle, the writer evaluated them by giving a practice in simple commands.

Table 3 of Command Lists in First Cycle.

N o . Students’ code
C o m m a n d s
D N M AR Af A
1 S t a n d u p 'p b | ep b | eh ot ablepot a bl e
2 S i t d o w n !'p b | ep b | eph ot ablep b [ e
3 Open your book!hot ablepnot AbIep b | ela b | e
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4 Close your book!p b | eh ot ablep b | eh o t a bl e
5 Hold your pencillpot ablepot Ablepot ablep b | e
6 Hold your penl!lpot ablepot ablepot ablep b | e
7 Point to the blackboard!/h ot ablepot ablepot ablepot a b le
8 Point to the table!hot ablepot ablepot ableff Ot able
9 Close the door!hot ablepot ablep b | e a b 1 e
1 O pen the door'!p b | ehot ablephot Ablef b I €

According to the exercise in this cycle, the students were able to do some commands which have been
taught to them. Although there were also some commands they could not perform, the students have showed a
good response by showing their ability to perform some commands and willingness to learn. It can be concluded
that TPR method could help students achieved a better result in learning English vocabulary. Although the
practice showed an improvement of the students inlearning English vocabulary, the students still made some
mistakes whether in performing the commands and pronouncing the words.

4.2. Analysis of Second Cycle

The second cycle was conducted on Monday, August 21th - August 25th 2019. It was followed by four
students. The topic in this cycle was Part ofBody. The procedure of the teaching and learning process was same
as in the first. The words and activities presented by the writer in the second cycle were related to part of body.
They were head, eyes, ears, mouth, nose, neck, hand, teeth,and foot. The verbs presented were point to, touch,
close, and open. The writerexplained again to the students about the method that would be used was same like
the activities before. In this occasion, the students were getting adaptable with the activities.

The writer who was accompanied by the class teacher entered the class and greeted the students. The
writer explained again the students about the method and the material in this cycle. The writer have prepared the
media such as the pictures of the body.

The commands which was given in this cyclewere related to the part of the body, such as; Close your
eyes!, Open your eyes!, Touch your hair!, Raiseyourhand!, Open your mouth!. The writer kept correcting the
mistakes inpronouncing which made by the students. The writer could felt their spirit of the students in learning
English. It was proven by when the writer asked one student to be the model of command, the two students FA
and RAraised their hands voluntarily.

In order to improve their memories with the lesson, the writer wrote the vocabulary items and
commands they just learnt on the board and she acted those outagain so that students being more clearly. She
also explained those pronunciations and the students repeated after her. The writer kept repeating the
pronounciation.After the teaching-learning process in this cycle, the writer gave a exercise to the students to
evaluate their vocabulary achievement. The writer gave exercise in form of command list.

Table 4 of Command Lists in Second Cycle.

N o . Students’ code
C o m m a n d s

D NM AR Af A
1 Touch your eyeslh b | eg b | ep I e b I e
2 Close your eyes!h b | ep b I ep b | ep b 1 e
3 T ouch your noselh b | ep b | ep | ep b I e
4 Open your mouthl!lh b | ep b I e abIeL b | e
5 Close your mouthlp b | ep b I e ablep b I e
6 Touch your teeth!phot ablep b | e a b I e a bl e
7 R aise your hand!p b | ep b I ep b | ep b 1 e
8 Touch your ears'!lhp b | ep b | epot ablep b 1 e
9 Touch your footl!lh b | ep b | ep I el a b I e
1 OT ouch your neckl!phot ablenotablela |l e a bl e

According to the result of exercise, all students could perform it good. FA could perform ten
commands of ten commands, DN could perform eight commands, and MA and RA could do nine commands.
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This result showed a process of a good achievement of the students in performing the commands related to the
part of body.

4.3. Analysis of Post Test

After the the implementation or action had finished, the students’ ability in learning the vocabulary in
English was evaluated by giving a posttest. It was conducted on Tuesday, 22 August 2019. Before giving the
posttest, the writer reviewed again all the words in material given during the implementation by performing
some activities or pointing some objects and asking the students to guess it by pronouncing it. In the post-test,
there were 20 items that were similar with the pre-test. The writer was help by the class teacher. The result of
the students’ achievement in the post-test can be seen in the table below.

Table 5 of Post Test Result

N o .Students’s code Number of items whichfS c o r e (% )
successfully perform
1 D N il 2 6 0
2 M A i 2 3 0
3 R A L1 b 5
4 F A L 6 B 0
5M o t a | o f t h e s tudents = 4p 5 5
2 X
Mean of the students’ score= N
2 5 5 %
4
= 63.75 %

From the analysis above, the mean achievement of the students’ post test is 63.75%. It was higher than
the result of pretest which result is 18.75%. Based on this result, the writer could conclude that TPR method
could help the students to achieve a better result in learning and understanding a number of English
vocabularies. It canbe concluded that the students’ achievement in learning English vocabulary by using TPR
method has a good improvement.To prove this statement, the results of the test in this action research were
compared in the table below:

Table 6 The Result of the Tests During the Action Research

N oS t udents’ C od e The Result of the Tests (%)

Pretest P o s t t e s t
1 D NpR 0 6 0
2 M Ap 0 6 0
3 R Al 5 3 5
4 F AB 0 B 0
» 7 5 P 5 5
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Mean L 8 .75 6 3 . 7 5

4.4. Observation Sheets

This was an alternative to gather the information about researcher’s behaviors, students’ attitude, the
class participation, and the teaching learning atmosphere while doing the research. The complete information
about the observation sheet can be seen in Appendix A.

4.5. Analysis of Diary Notes

The IV class consisted of four students with autism which was three ofthem have got the therapy
outside the class and one students have not. The writer could communicate to these students but the writer
should speak slowly and patiently and should use simple words. When the writer entered the class firstly, the
students looked confused about what was going to happen. The students kept silent because the teacher
commanded them to keep quite and listened. The teacher greeted the students and introduced the writer briefly
then asked the writer to take over the class and the writer did it. The writer has prepared the teaching facilities
such as the media, observation sheets and the special book to take the notes. In the first meeting, they were a bit
shy to do the activities. The writer asked their name one by one and they answered. Although the writer has
already known their name, the writer asked it to them in order to give stimulus to them to speak although just
their names.

The class started. In the process of this teaching and learning activities in the implementation stage, the
writer found that these students were able to learn English words. The writer caught their interest to peform the
commands. This statement was based on their willingness to raise their hand voluntarily when the writer asked
them to perform the commands. Meeting to meeting the students showed their enthusiasm in learning English.
They could enjoy the English learning since they were asked to perform it by themselves.

Data Findings

This section contained the findings in analyzing data of research. The findings supposed to answer
problems of the study. The average score of the prestest is 18.75% and the average score of the post test is
63.75%. Thus it can be said that the average students result from the initial test until the final test increase of
45%. It is logic that the score on the initial test is low, because the students have never learned English in the
formal class, but as the interview from the one of students’ parent (FA), theyhave given English words to their
child. That is why, the student FA can recognize English words like pen, pencil, and crayon better than his three
friends who have not learned English before. But there were differences in the result of students’ score on the
final test. It could be seen from the final score that the student have got. It increases to the number 63.75%
(average category). It is a proud result as they are the students with disabilities.

It means that using Total Physical Response method in teaching English vocabulary gives a good
influence to autistic students’s achievement.

V.  Conclusion

Based on the result of the analysis the writer concludes that:Total Physical Response Method can help
the students increasing the understandinga number of English vocabularies. The vocabularies that the writer
means is the vocabularies about things in class and part of body. Based on the result of quantitative data, it can
be concluded that teaching English vocabulary by using TPR method can bring a better result of vocabulary
comprehension. It is proved by the student’s scores that changed after got the treatment with TPR method.There
is a improvement to the score of the students. The score of the students in the posttest increased from the score
in the pre-test after the students got the treatment. The mean score in the post-test (M=63.75) was higher than
the mean score in the pre-test (M=18.75). It was found that TPR method is effective to improve students’s
understanding of English vocabulary and the effectiveness of TPR methodas a method of improving students
understanding of english vocabulary is good. TPR method can help the students learning English vocabulary
since it is enjoyable. The students enjoyed moving around and do not sit on the chair only.

VI.  Suggestions
Using Total Physical Response method in teaching English vocabulary is recommended for English
teachers to teach students with autism.The writer personally hopes that the findings of this research could be the
references for teachers who teach English to teach the students with autism by trying this method in the class.
These three students later on, will study English in the higher level of education. So that, a little knowledge
which the writer given in the implementation stage, hopefully can be useful for them.
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APPENDIX A

OBSERVATION SHEET

D a t e: 20 May - 24 May 2019

T e a ¢ h e r: Retno Dwi Susanti, S.S

S tudent s G r a d e | \Y
S ¢ h o o | : C a h ay a B a n g s a

F 0 c u s[T 0 p i c slCycle 1 Cycle 2

The Researcherasa  teacher|[LV.1. The researcher came to the class on time.
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2. The researcher greeted the students before giving
lessons.

3. The researcher gave the students motivations before
teaching and learning vocabulary.

4. The researcher presented and explained about the
material well.

5. The researcher used media such as picture and relia to
present

6. The researcher started to be a model of instruction.
7. The researcher gave the chance to the students
pronouncing the words.

8. The researcher observed students’ activities and
behaviour while the class was running.

9. The researcher asked the students to perform the
commands individually.

10. The researcher appreciated the students by saying *
Very good!” for their efforts

11. The researcher used time effectively.

12. The researcher closed the class on time and thanked
the students.

Students

1. Students paid attention to the researcher and
teacher class explanation about topic they will learn.

2. Students paid attention to the picture and relia
which the researcher brought to the class.

3. Thought English is new to them, the students
seem enjoying the class.

4. The students enjoyed doing the commands.
5. The students enjoyed moving around.

6. The students participated in pronouncing the

English words.

Note: Answer for reseacher as a teacher and students the
cycleland 2: yes
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